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       Mapping a path to progress in the ICT Capability Learning Continuum

By Michael Hilkemeijer 
The learning continua of the Australian Curriculum is designed to help teachers provide personalised learning for stu-
dents in the key learning areas. They all begin in the Early Years/Foundation stage and the learning that is learnt here 
supports the subsequent learning throughout a child’s education.
 
It is for this reason why you must ensure the accurate assessment of a child’s capabilities at the early stages of learning. 
Consequently, early childhood and primary educators are responsible for the majority of progression in a child’s capa-
bilities according to the learning continua.
 
Each of the learning continua supports one of the seven general capabilities or 21st century skills embedded throughout 
the curriculum. 
 
In this article, you will learn how and why to map a path in the ICT capability learning continuum.
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Understanding Progression in 
ICT Capability
According to the Australian Curriculum (2018) “stages in 
each learning continuum are labelled from Levels 1 to 6 
to emphasise that the continuum presents a sequence of 
learning independent of student age.” It represents a path 
for a child’s progression and provides you with an exam-
ple of the type of capability they are expected to achieve. 
For example, in the ICT capability element Creating with 
ICT (sub-element Generate ideas, plans and processes),  
at the end of Year 6 (Level 4) a child is expected to know 
how to use audio and visual software to record ideas.
 
Progression in any subject is about ensuring that children acquire skills, knowledge and understanding systematically, in 
activities that build on previous learning. For ICT capability, you need to note that progression is about a child getting 
better at performing increasingly complex hands-on tasks in addition to understanding more sophisticated ideas and 
concepts. Your students need to demonstrate that they have an understanding of the ICT potential of situations. 
 
Progression in ICT capability is characterised with elements to do with student autonomy and confidence, an increasing 
awareness of the potential of ICT to solve problems, using ICT to develop a sense of audience, using more sophisticated 
ICT to involve greater decision and personal autonomy, and to have a general ability to evaluate the use of ICT in social 
and ethical issues for example. It emphasises “increasing self-regulation, strategic planning, evaluation, deep under-
standing and transferable knowledge” (Kennewell et al., 2000, p. 39). 
 
It does not mean using more sophisticated software per se. This will only facilitate the development of their skills and 
not their capabilities.

https://www.linkedin.com/in/onlinepdforteachers/
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How to map a path for progression?
 
In order for you to map an effective path of progression you need to have an appreciation of where they are, where they 
are going and where they ought to be. This will involve you being able to accurately assess their capabilities in ICT. 
 
Step 1. 
To achieve this, your first step is to become an ICT capable teacher yourself. An ICT capable teacher is not just some-
one who has acquired ICT skills, but has developed an understanding and judgement about how to use those skills 
appropriately. The level of ICT capability you as an educator will have directly influences classroom usage in two ways: 

1. Student ICT capability: the higher the level of ICT capability a teacher has the more natural it will be for him and 
her to scaffold student’s learning of ICT alongside the main learning objectives;

2. Teacher use of ICT tools and resources in the classroom.

Solution 
For you to become an ICT capable teacher, you need to have a degree of faith to overcome the difficult early stages of 
ICT usage and develop an understanding of why use ICT in the classroom. Ensure that you are supported by experi-
enced colleagues so that you can get advice and support in your earlier experiences to ensure a positive outcome that 
will encourage you to go further with ICT integration. 
 
Teacher training is essential and goes beyond just knowing about new and emerging technologies, but being able to 
utilise the here and the now of the available technology in the classroom by supporting them with evidence-based ICT 
teaching strategies.

Step 2. 
It will be vital that you build on your professional learn-
ing in ICT and undertake accredited online courses that 
will provide you with practical and immediately action-
able advice on how to assess student ICT capability. Cur-
rently, only Victorian teachers are required to report on 
the progress of student ICT capability. However, within 
the next few years it will be certain that other states will 
catch up and this should provide you with the incentive to 
not only be prepared for this, but to become more pro-
ficient in your teaching practices today so as to prepare 
your students for tomorrow. 
 

Enrolling in accredited online courses provides you with the certainty that it is aligned with the Australian Professional 
Standards for Teachers and will help you progress in your career stage whether it is from Proficient to Highly Accom-
plished or Highly Accomplished to Lead teacher status. 
 
Step 3. 
Finally, you need to understand the issues associated with using the progression grid that the ICT capability illustrates. 
For example, you would notice that the progression in student ICT capability goes up by every 2nd year level of school-
ing. This emphasises the need for you to accurately assess a student’s ICT capability as each student will progress inde-
pendently and differently to others. As a result, you will need to understand where exactly they are. 
 
To give you a further example of how this might effect a student’s progress, each level description is a ‘best fit’ descrip-
tion and not a tick box assessment. It will be up to you to decide the intermediate level of capability a student has be-
tween various levels. For example, a student Year 3 may be approaching Level 3 capabilities or be struggling and may 
have just surpassed Level 2 capabilities in ICT.

https://www.ictesolutions.com.au/online-courses/
https://www.ictesolutions.com.au/online-courses/
https://www.ictesolutions.com.au/online-courses/
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 Example
Mapping a path to progress means ensuring that every student progresses from the levels of capabilities outlined in the 
ICT Capability Learning Continuum. Let’s investigate this further.

In the element “Creating with ICT”, students are expected to Generate ideas, plans and processes at the end of vari-
ous Year levels by demonstrating that they can:

End of  Foundation End of Year 2 End of Year 4 End of Year 6

Use ICT to follow or con-
tribute to a simple plan for a 
solution

Use ICT to prepare simple 
plans to find solutions or 
answers to questions.

Use ICT to generate ideas 
and plan solutions

Use ICT effectively to re-
cord ideas, represent think-
ing and plan solutions

Attached to each of the above are the links to the English/literacy curriculum - ACELY1664 (Level 2), ACELY1682, 
ACELY1704 and ACELY1720 respectively. Here you can see how easy it is for primary teachers to integrate ICT pro-
gressively.

As a consequence, there is the potential for ICT capability development to be learnt alongside the literacy curriculum. 
Despite this, progress in capabilities can only be achieved when there is a shared vision of how to develop student ICT 
capability and when teachers:

1. Understand the nature of ICT capability;
2. Accurately assess student ICT capability;
3. Effectively teach ICT capability;
4. Share the appropriate student information and;
5. Use the information on a student’s current ICT capability to plan for progression.

For example, the information that each teacher in the school would share with their colleagues would consist of more 
than just whether a student could use ICT to follow or contribute to a simple plan for a solution. They would need to 
know in which media they had experience in doing this. Was it with text as in a word processor, with text and graphics 
as with a DTP package, with an image manipulation software (and if so, with a painting and/or drawing program?) It 
wouldn’t be helpful for them to know that a student was functioning at Level 2 at the end of Year 2 as this information 
states that Level 2 is the ‘best fit’, and that the student might be functioning above or below that level in relation to one 
of the aspects.

In the English curriculum, an example of what students are expected to demonstrate in Year 2 (Level 2) would be using 
drawing software to draw images for some text. By assessing students’ capabilities in ICT throughout the year, you 
would be able to inform their next teacher of what ICT techniques they can and can’t do from the various software 
which had been using. So between Level 2 and Level 3 which has a gap year between them, a student’s capabilities 
would be able to indicate where they are at in a more proficient way.

To summarise, in order to map a path for student progress in the ICT capability LC a whole school effort needs to 
occur. Every teacher needs to be proficient in assessing and teaching ICT capability and the sharing of students’ 
current capabilities is vital if progression and continuity of student learning is to take place.

  FOR MORE INFORMATION LIKE THIS, 
VISIT & SUBSCRIBE AT WWW.ICTESOLUTIONS.COM.AU/BLOG/

 

https://www.openlearning.com/ictesolutions/courses/assess-student-ict-capability
https://www.openlearning.com/ictesolutions/courses/IntegrateEffectiveTeach
https://www.openlearning.com/ictesolutions/courses/assess-student-ict-capability
https://www.ictesolutions.com.au/online-courses/
http://WWW.ICTESOLUTIONS.COM.AU/BLOG/

